


Question stems
Introduction 
The below provides some exemplars of how teachers might structure a question or task which allows pupils the opportunity to show that they have met/can meet the expected outcomes of the RED. 

When using these it is important to remember the following:
1) These are exemplars only. Teachers should use their skill and judgement to determine the most appropriate task or question for the context they are in. This will include considering; the pupil(s) being assessed, the content and skill being assessed, and any school expectations and policies around assessment. This list is therefore not to be treated as exhaustive, nor should all the stems be seen as necessary indicators of successful and appropriate assessment.

2) Discern outcomes may well require Understand outcomes to have first been met. 
For instance, pupils might be unsuccessful at some Discern stems if they have not first understood the content (met the Understand outcome(s)). For example, it is expected that knowledge has been acquired before understanding and then analysis can happen. It is therefore understood that a Discern question or task might allow a pupil to demonstrate their understanding and for a teacher to assess this. Equally, it should not be assumed that a pupil who is unsuccessful or is unable to respond to a Discern task is necessarily weak at this skill. Teachers should remember that a learner’s understanding might be holding them back. For example, a pupil who cannot respond to the question of analysis on whether miracles still happen today might be hampered by their Discern skill but might also, equally, be being hampered by their understanding of the concept of a miracle. 


3) Whilst the Understand Way of Knowing includes knowledge and understanding, knowledge should not be mistaken for understanding. 
Understanding requires pupil knowledge: solely assessing knowledge does not show understanding. However, understanding is a skill that first requires knowledge and recall. Knowledge is the ‘pieces’, understanding is the picture. Stems that imply knowledge and recall are included below to show how a teacher might facilitate pupils to move to a place where they can demonstrate their understanding at a later stage or during a later task.  

4) Where the stems reflect the skills of AO1 and AO2 this should not be seen as a license to use summative assessments that are in ‘GCSE style’. 
Teachers should protect the integrity of the age phase (see the Overarching Principles of Assessment in RE n6). Some of the stems below may also be appropriate stems for GCSE or A level.  This is in recognition that each age phase builds upon the previous one until the end of a pupil’s schooling. 


5) Teachers should also refer to pages 37-39 of the RED for examples of stems relevant to each age phase.

6) It is how pupils respond to these stems that indicates if they have met the expected outcomes. 
For example, a stem might be useful in multiple year groups/age phases but this does not mean the pupil response should, necessarily, be the same.  
 
7) Teachers are reminded that Respond should not be assessed.
The ‘Questions Stems’ section below includes examples of question stems and how pupils might answer the invitation to Respond. These are included so teachers can continue to leave space for pupils to ‘reflect personally and with integrity on what they have learned and consider the implications for action’ (RED p36). 

8) Care should be taken to avoid forcing content into stems where it is not appropriate, for example by making a Discern task of a topic for which there is no ethical or theological debate. 
For instance, it is not appropriate to ask pupils to evaluate if ‘Confirmation is the most important sacrament’ since the importance of Confirmation and the other sacraments should not be compared (it is theologically true that they are all important). When in doubt teachers ought to use the exemplar Discern outcomes found in the expected outcomes of the RED. 
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